Abstract
INTRODUCTION
Social, economic and technological changes and developments across the world bring new problems and needs alongside. For education process to keep up with these changes and innovations, teachers should be equipped in the education system. One of these changes and innovations is the concept of multiculturalism. In many countries, increasing changes and varieties also cause an increase in educational needs in this field. Parekh (2002) denotes that almost every community has ethnic variables. That's why, it is becoming a need for teachers to be trained towards multiculturalism and multicultural education, and improve their attitudes and perceptions positively towards differences. For conflicts and racisms to not happen in the society, teachers have big duties. Banks (2001) denotes that in multicultural schools, administrators and teachers have big duties.
Multiculturalism is defined as a formation of awareness towards cultural factors like race, ethnicity, social status, gender, sexual orientation, and religion (American Psychological Association, 2002; Banks, 2013) . Whereas, multicultural education is a training concept where the school syllabus is changed and re-formed, and equal opportunities for all students from different races, ethnic structures, and social groups are given (Banks, et al., 2001) . Multicultural education structure aims in academic success and personal development for every student by giving equal education rights.
In some researches it is found that some teacher candidates find multicultural education important (Renko and Yoder, 1994) . For teachers to understand students from different cultural backgrounds better and not have communication problems, taking multicultural education courses and applications will help them in their professions. Also in another research it is specified that the problems of students with their teachers effect their school achievement negatively (Szaba & Anderson, 2009) . Students' relations with their teachers affect their academic success.
In the class environment, it is a necessary characteristic for teachers to form suitable education. In terms of education and teaching effectiveness, it is required for teachers to have a positive attitude and treat every student with their needs doing no discrimination in multicultural education environments. An effective teacher is a teacher who has a good communication with the student, develops suitable teaching methods for each topic, and uses new teaching and its resources (Doveston, 1985) .
Teacher's attitude being positive plays an important role in student's success (Morgan, 1984) . There are researches showing that attitudes form in early age and can be changed by new learning and experiences (Kağıtçıbaşı, 1985) . For this reason, it is possible for positive attitudes to be developed in education life. It is important for factors effecting teachers especially working in multicultural education environments to be researched.
Not many researches about out of school activities are found. If activities out of class are applied regularly, orderly, and planned, it will be beneficial for child development and increase learning and educational achievements (Köse, 2013) . Parents and teachers together should show an effort to form a more useful environment for children. Teacher-parent relations will be beneficial for in class learning. That is why it is important for teachers to communicate with students' parents for a good evaluation of their environments for giving a better education (Burns, Roe and Rose, 1992; Çelenk, 2003) . Relations with family elders from different cultures will provide them to understand their students better and be more sensible towards them increasing their learning skills.
DEEP IMPACT OF TEACHER-PARENT INITERACTIONS ON
STUDENT'S SUCCESS Sometimes the unquestionable power of this relationship is undervalued and neglected by administrators, teachers, and parents. It is a type of interaction which provides great help and opportunity for both, educators and parents in raising the generation of value. Correct counselor guidance and appropriate education starts by acquiring reliable information about students. To get access to this immense source of information is possible after "creating two-way communication channels between school and home" (Epstein & Salinas K., 2004) . "The lack of field-based experiences exploring the out-of-school lives of children often pushes pre-service teachers to question the validity of involving the parents in conversation" (PeraltaNash, 2003) . Many preservice or new inservice teachers might be unaware of the role of parents'involvement in education. "The majority of teachers in that study had never conducted a home visit because they fear how parents might react having a teacher visit their homes" (Lin & Bates, 2010) . After the home visit all the parties attitudes towards each other change in the positive way. According to Richards, Brown, Forde, Timothy (2007) teachers' values and attitudes will determine the result of interactions. Teachers must get rid of any kind of negative biases and feelings towards any cultural, language, or ethnicity. Only then they can help to create an athmosphere of trust and acceptance for students and their families (Richards, Brown, & Forde, 2007) . Most important part of teacher-parent interaction is visiting students' homes and meeting main members of students' family. "As students' first teachers, parents and families have much knowledge to share with classroom teachers" (Kyle & McIntyre, 2000) . "It is important that teachers get to know their students' families and communities by actually going into the students' home environments. By becoming familiar with students' home lives, teachers gain insight into the influences on students' attitudes and behaviors. Additionally, can use the families and communities as resources (Richards, Brown, & Forde, 2007) . "To educate effectively, teachers must reach out to students 'families in ways not traditionally imagined and help bridge the ever-widening between home and school, so that students realize they are known, cared about, and expected to achieve" (Kyle & McIntyre, 2000) .Once student's family is visited, attitudes of the all parties of the interaction change in positive way. With the first visit the way towards stronger school-family interaction is opened. Teachers find better opportunity to get to know students and their families during visits which help them develop new methods of educating children with the help of appropriate parent involvement. Once teachers let parents feel their goodwill in visiting their family, parents become more willing in cooperation. Knowing people and communities, and their cultural backgrounds well they are dealing with, helps educators better understand the causes of students' misbehaviors and failures. They become more active and able in finding solutions for educational and behavioral problems.
ATTITUDES AND TEACHER
Teachers' biases, prejudices, having or not having supporting information about students and students' families determine teachers' attitudes towards schoolfamily interactions. A teacher will not see huge benefits of home visiting unless he/she decides and realizes the first visit. Teachers might feel uncertain about parents' reaction for the request to visit their home. The situation can be explained as schools requisition or tradition to parents at the first teacher-parent meeting. Some of the benefits of school-family interaction and home visits for students' education and behavior can be reminded. If the home visiting is not common at some schools, then someone experienced can be invited to give a speech to encourage new and in-service teachers. Students' attitudes and feelings toward home visiting might be dubious. "They might think their parents are informed in a negative way about their school life. They may not want their teachers see their home conditions or witness their out-of school life" (Akyniyazov, 2015) . So we assume that if home visits start at primary school years of students then by the time they go to middle or secondary schools they and their parents will be accustomed to teachers visit their home environments. Also parents are noticeably more inclined to school-family cooperation to help their children's education at the primary stage of school education compared to middle or secondary stages of education. Teachers' attitudes are the main influential factor in school-family interactions. "Because teachers' values impact relationships with students and their families, teachers must reconcile negative feelings towards any cultural, language, or ethnic group. Often teachers are resistant to the notion that their values might reflect prejudices or even racism towards certain groups. When teachers are able to rid themselves of such biases, they help to create the atmosphere of trust and acceptance for students and their families, resulting in greater opportunity for students' success" (Richards, Brown, & Forde, 2007 ).
AIM OF STUDY:
The aim of the this study is to examine the multicultural educational attitudes of teachers working in international schools and determine these participants 'attitudes toward multicultural education and sense of teacher efficacy differences according to various demographical variables including visiting student's family and their common life that is one of out of school activities.
OBJECTIVE AND HYPOTHESES

OBJECTIVE
 Objective 1: Analyzing relations between teacher's scores of multicultural attitudes and visiting student's family and their common life to know the student  Objective 2: Analyzing relations between teacher's scores of teacher self-efficacy beliefs and visiting student's family and their common life to know the student.
HYPOTHESES
 Hypothesis 1: We assume that there is statistically significant difference in visiting student's family or their common life regarding teacher's multicultural attitude.  Hypothesis 2: We assume that there is statistically significant difference in visiting student's family or their common life regarding teacher's self-efficacy beliefs
METHOD
PARTICIPANTS
Teachers who are teaching in Elementary, Secondary and High school and have students from different countries, ethnic and cultures in multicultural education environment. Teachers who work in these schools are Turkish, Romanian, Bosnian, Bulgarian, English, Macedonian, Canadian, Kirghiz, Tatar, and Australian originated. The research was done on 272 teachers in international schools that have multicultural and multilingual education environments in 29 different countries. It is taken in consideration to keep the school numbers high to find more teachers working in different cultures. In the table below, the countries that participated are shown native and foreigner teachers of these countries participated this study.
INSTRUMENTS
The research is designed more like quantitative research approach. The data collected in the research extend is analyzed using quantitative techniques. In collecting necessary data for the research, three types of tools are used.
Teachers that work in multicultural education environment from different countries are forming the population of this research. Ponterotto and et al., (1998) ' "Teacher's Multicultural Attitudes Survey" (TMAS) and Guskey & Passaro (1993) ' "Teacher's Efficacy Scale" (TES) questionnaire and demographic data will be done on the teachers that are selected as an example. Purpose of the "Teacher Efficacy Scale" is to measure teachers' attitude towards working with students.
PROCEDURE
The survey used to collect data in the research is made of a personal data and 2 questionnaires. This survey that is made by Google drive forms is sent to all the students in the research population by e-mail. Also in two countries (Bosnia and Herzegovina and Romania) surveys are distributed by hand. Approximately for two months, data are collected through Google drive and by handing. Dependent variables: "Teacher Personal Data form" applied also as Google document and by handing in some countries. For the instrument "Teacher Multicultural Attitudes Survey (TMAS)" and "Teacher Efficacy Scale (TES)"and the three variables and obtained after the each factorial analysis has been applied: multiculturality 1, multiculturality 2, multiculturality and efficacy 1, efficacy 2, efficacy 3
EXPERIMENTAL DESIGN
RESULTS
EXPLORATORY ANALYSIS
In order to analyze the data we applied the SPSS 15 program. First we applied the exploratory analysis, the frequencies tables. Frequency values of some items are given in the following tables. These items are about teacher's personal teaching efficacy and general teaching efficacy (external factor). In table 2 you can see that for the question "When a student does better than usually, many times it is because the teacher exerts a little extra effort." there are a percent of 1.5% Strongly disagree, 1.8% Disagree, 12.5% Slightly Disagree, 38.2% Slightly agree, 32.4% Agree, 13.6% Strongly agree. 
FACTORIAL ANALYSIS
We applied the Factorial analysis in order to reduce the dimensions for the questionnaires: The teacher efficiency scale -21 items and Teachers multicultural attitude scale-20 items are formed. .000 Table 5 shows the Total variance explained. The factors with eigenvalue>1 are selected for the factorial analysis but we selected only 3 factors. figure 5 can be seen the scree plot regarding the Eigenvalue representation. Table 6 . Rotated Component Matrix a Component 1 2 3 Scale 1.11. When the grades (performance) of students improve, it is usually because their teachers found more effective teaching approaches.
.703
Scale 1.8. Where I really try, I can get through to most difficult students. *( .673 Scale 1.7. When a student gets a better grade than he/she usually gets, it is usually because I found better ways of teaching that student. (When the grades of students improve, it is usually because their teachers found more effective teaching approaches.
.661 Scale 1.19. If I really try hard, I can get through to even the most difficult or unmotivated students. .652 Scale 1.14. If a student did not remember information I gave in a previous lesson, I would know how to increase his/her retention in the next lesson .604
Scale1.1. When a student does better than usually, many times it is because the teacher exerts a little extra effort. .570 Scale 1.16. If a student in my class becomes disruptive and noisy, I feel assured that I know some techniques to redirect him/her quickly. .569
Scale 1.12. If a student masters a new concept quickly this might be because the teacher knew the necessary steps in teaching that concept. .544 Scale 1.15. The influences of a student's home experiences can be overcome by good teaching. .424 Scale 1.20. When it comes right down to it, a teacher really can't do much because most of a student's motivation and performance depends on his/her home environment.
.727 Scale 1.18. If a student couldn't do a class assignment, most teachers would be able to accurately assess whether the assignment was at the correct level of difficulty. 
Factor 1 (Efficacity_1) contain the following items:
This dimension contains items about teacher's individual and personal teaching properties and internal elements such as extra personal effort, able to effectively, positive school experiences, better ways to teaching, guide difficult children... Also, these are elements (factors) that are affecting teaching. Scale 1.11. When the grades (performance) of students improve, it is usually because their teachers found more effective teaching approaches. Scale 1.8. Where I really try, I can get through to most difficult students. *( Scale 1.7. When a student gets a better grade than he/she usually gets, it is usually because I found better ways of teaching that student. (When the grades of students improve, it is usually because their teachers found more effective teaching approaches.
Scale 1.19. If I really try hard, I can get through to even the most difficult or unmotivated students. Scale 1.14. If a student did not remember information I gave in a previous lesson, I would know how to increase his/her retention in the next lesson Scale1.1. When a student does better than usually, many times it is because the teacher exerts a little extra effort. Scale 1.16. If a student in my class becomes disruptive and noisy, I feel assured that I know some techniques to redirect him/her quickly. Scale 1.12. If a student masters a new concept quickly this might be because the teacher knew the necessary steps in teaching that concept.
Scale1.15.The influences of a student's home experiences can be overcome by good teaching.
Factor 2 (Efficacity_2) contains the following items:
This dimension contains items about external elements such as home environment, family background, parent support, outside the classroom, guidance at home. Also, these are elements (factors) that are affecting teaching Scale 1.20. When it comes right down to it, a teacher really can't do much because most of a student's motivation and performance depends on his/her home environment. Scale 1.18. If a student couldn't do a class assignment, most teachers would be able to accurately assess whether the assignment was at the correct level of difficulty. Scale 1.9. I am very limited in what I can achieve because a student's home environment is a large influence on his/her achievement Scale 1.17. Even a teacher with good teaching abilities may not reach many students. Scale 1.13. If parents would do more for their children, teachers could do more.
Scale1.2. The hours in my class or lesson have little influence on students compared to the influence of their home environment Scale 1.10. Teachers are not a very powerful influence on student achievement when all factors are considered. Scale 1.4. If students aren't disciplined at home, they aren't likely to accept any discipline
Factor 3 (Efficacity_3) contain the following items:
This dimension contains items about external elements such as home environment, family background, parent support, outside the classroom, guidance at home... Also, these are elements (factors) that are affecting teaching Scale 1.21. My teacher training program and/or experience did not give me the necessary skills to be an effective teacher. * Scale 1.6. When a student is having difficulty with an assignment, I often have trouble adjusting it to his/her level. Scale 1.5. I have not been trained to deal with many of the learning problems my students have Scale 1.3. The amount a student can learn is primarily related to family background. In figure 3 we can see the items loading teach of the three factors.
The factorial analysis for the second questionnaire "Teachers multicultural attitude scale":
In table 7can be seen the total eigenvalue for each component applied after the principal components procedure applied. The first three factors with eigenvalue higher than 1 are the factors selected as principal components. There are a number of three factors with Eigenvalue>1after rotating the matrix. .706 Scale 2.11. I can learn a great deal from students with culturally different backgrounds.
.642 Scale 2.13. In order to be an effective teacher, one needs to be aware of cultural differences present in the classroom.
.619
Scale 2.2 .Teaching methods need to be adapted to meet the needs of a culturally diverse student group. .608 Scale 2.4. Teachers have the responsibility to be aware of their students' cultural backgrounds. .591 Scale 2.10. As classrooms become more culturally diverse, the teacher's job becomes increasingly rewarding. .579
Scale 2.14. Multicultural awareness training can help me work more effectively with a diverse student population. .562
Scale 2.17. I am aware of the diversity of cultural backgrounds of the students I am working with .556
Scale 2.5. It is the teacher's responsibility to invite extended family members (e.g., cousins, grandparents, godparents, etc.) to attend parent-teacher conferences. .289 S2.15rev .936 Scale 2.15. Students should learn to communicate in English only.
.158 S2.12rev
.437 Scale 2.9. When dealing with bilingual students, some teachers may misinterpret different communication styles as behavior problems.
.574 S2.6rev .217 Scale 2.7. As classrooms become more culturally diverse, the teacher's job becomes increasingly challenging.
.556 S2.2.20rev .330 Scale 2.8. I believe the teacher's role needs to be redefined to address the needs of students from culturally different backgrounds.
. 
Factor 3(multiculturality_3) is composed by the following items:
This dimension contains negative items about multiculturalism and multicultural education.
Scale 2.15. Students should learn to communicate in English only. Scale 2.9. When dealing with bilingual students, some teachers may misinterpret different communication styles as behavior problems. Scale 2.7. As classrooms become more culturally diverse, the teacher's job becomes increasingly challenging.
Scale 2.8. I believe the teacher's role needs to be redefined to address the needs of students from culturally different backgrounds.
Scale 2.3. Sometimes I think there is too much emphasis placed on multicultural awareness and training for teachers.
Scale 2.19. Being multicultural aware is not relevant for the students I teach. In figure 5 can be seen the items from table 9 loading the three factors with the highest eigenvalue.
TESTING THE HYPOTHESES
Testing the hypotheses having the independent variable "Dou you visit student's family or their common life to know his/her culture better?"
Regarding the dependent variable that is Eficacity_2: the data distribution is normally so we applied a parametric test in order to test the hypothesis. Regarding the dependent variables that are eficacity_1 Eficacity_3, multiculturality_1, multiculturality_2, multiculturality_3 the data are not normally distributed so we applied a nonparametric test in order to test the hypothesis having the independent variable: "Dou you visit student's family or their common life to know his/her culture better?" Because the variables eficacity_1, efficacity_3 and multiculturality_3 are not normally distributed we applied the Maan Whitney U test in order to test the research hypothesis.
The confirmed hypotheses are the followings: "We assume that are statistically significant differences regarding the dependent variable Eficacity_1 having as independent variable visiting the student's family and " (p<0.05) "We assume that are statistically significant differences regarding the dependent variable Eficacity_3 having the independent variable visiting the student's family and" (p<0.05) "We assume that are statistically significant differences regarding the student's family and the dependent variable multiculturality_3 having the independent variable visiting" (p<0.05) (For the statistical tests applied can be seen the tables 9 and 10). In the tables 13 and 14 can be seen the statistically significance after testing the hypotheses regarding the Efficacy 1, Efficacy 2, Efficacy 3, Multiculturality_1, Multiculturality_2, Multiculturality_3 having the independent variable : "Do you visit student's family or their common life to know his/her culture better?" Hence the hypotheses testing the statistically significance differences regarding the Efficacy 1, Efficacy 3, Multiculturality_3 having the independent variable : "Do you visit student's family or their common life to know his/her culture better?" were confirmed for p<0.05.
CONCLUSIONS
The present study is focused on evidencing the teachers' self-efficacy and the teacher multicultural attitudes on a 272 teachers sample from different country. The study has a multicultural vision about the mentioned aspects. Hence, the participants were from countries as: Romania, Bosnia and Herzegovina, Turkey, Macedonia, Moldova, Tanzania, Tajikistan, Kirghizstan and other countries. The objective of the study was focused on the multicultural environment regarding the teachers. The instruments were the "Teacher Personal Data form", the "Teacher Efficacy Scale" and "Teacher Multicultural Attitudes Survey". Taking in consideration the independent variables the following results offer an important multicultural perspective regarding the results.
Regarding the independent variable "Dou you visit student's family or their common life to know his/her culture better?" The statistically significant differences were confirmed for the dependent variables: eficacity_1, eficacity_3 and multiculturality_3 (p<0.05). The ones who visited have higher self-efficiency and multicultural attitudes scores.
Teachers having as many out of class activities as in-class activities with their students will effect positively their communications. It is understood that students', whose parents communicate with the school regularly and provide educational support, have higher school achievements (Çelenk, 2003; 28-34) . Moreover, according to the research made, it is found that teacher's, who visited homes, attitudes towards multiculturalism and self-efficiencies have increased. Visiting student's family or common life is an informal education and provides teachers to show a positive attitude to their students during formal education.
The study will be continued with the next studies based on the cultural differences regarding the factors of the Teachers Self-Efficacy questionnaire and the Teacher Multicultural Attitude Survey. The present study presented a global
